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Pupil premium strategy statement 2025-26 

 This statement details our school’s use of pupil premium funding to help 

improve the attainment of our disadvantaged pupils.    

   

.   

 

School overview (September 2025-26) 

Detail   Data   

School name   The Lea Primary School & Nursery   

Number of pupils in school  218 (13 of which are nursery) 

Proportion (%) of pupil premium eligible pupils   11% 
24 (3 of which are early years)    

Academic year/years that our current pupil 
premium strategy plan covers    

2025-26 
2026-27   
2027-28 

Date this statement was published   December 2025   

Date on which it will be reviewed   November 20256  

Statement authorised by   Paul Goodwin  
(chair of governors)   

Pupil premium lead   Tracey Berry  
(Headteacher)    

Governor / Trustee lead   Shirley Mankowitz  
(Pupil premium governor)    

  

   Detail   Amount   

Pupil premium funding allocation this academic year   £26,640 

Recovery premium funding allocation this academic year   £0   

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable)   

£0   

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year 
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Total budget for this academic year   

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year   

£26,640   
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Part A: Pupil premium strategy plan   

Statement of intent   

The pupil premium grant exists in order to:    

“Improve the education outcomes for disadvantaged children” (DfE, Pupil Premium guidance September 
2021).      

At The Lea Primary School & Nursery, we strive to remove the barriers to learning for all of our pupils 

including those that are identified as disadvantaged so they are able to access our bespoke curriculum 

and reach their full potential academically and socially and equipped with the life skills to continue to 

succeed in their next stage of education and future lives. All members of staff, members of the governing 

body and relevant stakeholders are entirely committed to providing all children with an educational 

experience of the highest quality.  

Underpinning our aim is an unwavering belief from all staff members and governors that all children can 

achieve, can progress in their learning and can be successful – whatever experiences they have outside 

of school.    

Our strategy is built around two core elements:    

Teaching & Learning for all   

“Good teaching is the most important lever schools have to improve outcomes for disadvantaged pupils” 

(The EEF guide to pupil premium).  

At The Lea time, our focus is ensure all children receive quality first teaching through our bespoke 

curriculum. A key element of the Lea’s approach to implementation of its curriculum is built around The 

Multi-store Theory of Memory (Atkinson and Shiffrin,1968) and a small steps sequential approach to 

teaching and learning which benefits all children. This ties closely into the belief that “learning can be 

defined as an alteration in long-term memory. If nothing has altered in long term memory, nothing has 

been learned” (Ofsted 2019).    

At The Lea, all of our class teachers take responsibility for the progress of all the children in their class 

and to enable this, we have a rigorous, reflective, pupil monitoring system where class teaches and 

senior leaders meet regularly to reflect on children’s attainment, progress and barriers to learning. 

Alongside this, all staff receive continuous professional development.  

By building strong relationships with our pupils and their families, we are able to identify social and 

emotional needs and support these through our nurture strategies. We are able to contact other 

professionals where appropriate to support children, families and staff.  

Bespoke support – beyond academic    

Every child is different and every child has different strengths and different needs. Through focusing on 

early identification and early support on the barriers children may have to learning, all children at The Lea 

benefit. Support can come in many forms and may include supporting behaviour, attendance, mental 

health & wellbeing, physical development, exposure to wider life enrichment, family involvement and 

specific academic needs. This is not an exhaustive list and the style of support is always carefully 

considered, planned and implemented dependent on a child’s needs.    

This current strategy plan aims to fulfil our intent by detailing key spending beyond what we already 

provide to a high standard to all of our pupils.  
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Challenges   

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils.   

Challenge 
number   

Detail of challenge    

1  
Attendance  

40% of our PP children are missing out on too much learning and this is impacting on 
their success in reading, writing and maths  

2  
SEND 

36% of PP our PP children require specific targeted support to address their personal 
barriers to learning, particularly in reading, writing and maths as well as emotional 

support .  

3  
Speech, 
language and 
communication  

Typically, our PP children have less developed language and vocabulary which 
prevents access to the wider curriculum, discussions and attainment.  

 
 

4 
Contextual 
challenges  
  

Our PP children typically are more likely to have to deal with challenging home 
circumstances.  This can impact upon emotional wellbeing and is a barrier to 
progress. At The Lea, we carefully analyse home circumstances and other contextual 
information to track children with multiple risk factors to their education. 

5  
Entry Points 

 
 

Our PP children typically have entry points into The Lea (in comparison to non-
disadvantaged) below the expected standard in prime learning areas and are thus 

disadvantaged relative to their peers. place each autumn term.   

 

Intended outcomes    

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved.   

Intended outcome   Success criteria   

Increase attendance  Attendance rates of disadvantaged children are at least at 96%   
Persistent absence of disadvantaged children is below 5%   

Identify barriers to learning  Through robust and rigorous monitoring of PP children with SEN, 
barriers to learning will be identified early and tailored support and 
learning put in place.  
Children will be able to access learning in line with their peers.  

Enhance language skills  Through early identification and continuous assessment, children will 
receive early support using targeted programmes such as WellComm 
and NELI. 
Children will make rapid improvements with spoken and used 
language and vocabulary  

Family support  Through building strong relationships with families PP children will 
have opportunities in line with their peers. 
All PP children will access an extra curricula club funded by school.  

improved academic outcomes  
 

For PP children to achieve inline with their peers in; Early Learning 
Goals – end of YR, phonics screening – end of Y1, multiplication 
tables check – end of Y4 
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Activity in this academic year   

This details how we intend to spend our pupil premium this academic year to address 

the challenges listed above.   

Teaching (for example, CPD, recruitment and retention)   

Budgeted cost: £9,000 

Activity   Evidence that supports this approach   Challe 
nge   

numbe  
r(s)   
addres 
sed   

Phonics    Extensive evidence in early literacy indicates that, if 
children are taught well, their backgrounds, ethnicity, level 
of disadvantage, their disabilities and other variables, such 
as being a boy or summer born, should rarely prevent   

2, 4, 5    

  

phonics (SSP) programme – 
Little Wandle letters and 
sounds revised. Including:    

- Release time and cover   
for subject lead to upskill  
on leading implementation    

- Release time and cover for 
support staff for CPD   

- Fully resourcing programme 
to meet needs of cohorts in 
reception and year 1.   

their learning to read. (The reading framework, Teaching the 
foundations of literacy, DfE, 2021)   
It is possible that some disadvantaged pupils may not 
develop phonological awareness at the same rate as other 
pupils, having been exposed to fewer words spoken and 
books read in the home. (Phonics, EEF toolkit).  Phonics 
has a positive impact overall (+5 months) with very 
extensive evidence and is an important component in the 
development of early reading skills, particularly for children 
from disadvantaged backgrounds. (Phonics, EEF)   
   

 2, 4, 5    

Additional leadership support 
to ensure continued 
development and delivery of a 
high quality whole school 
curriculum alongside constant 
review and adaptation of the 
curriculum intent.    

The Ofsted blog on curriculum focus supports that there is 
a wealth of research into the importance of sequential 
learning in human cognition. In particular that when pupils 
are successful, the knowledge they need has built over 
time, allowing them to understand more complex ideas 
and undertake more complex tasks.  The curriculum intent 
at The Lea is carefully mapped out in all subjects in long 
term curriculum overviews – these are both the model for 
progression and the ready-made tool for assessment. 
Additional leadership support allows for the regular review 
and adaptation of these.    

2, 4, 5    
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Continued CPD opportunities to 
support quality first teaching 
across the curriculum.   

- Funding to support cover  
costs   

- Access to NPQ’s for staff 
(leading  teacher 
 and leading literacy). 

- Access to apprenticeships 
for TAs      

      

Effective professional development (EEF), suggests that 
supporting high quality teaching is pivotal in improving 
children’s outcomes and that there is a growing consensus 
that promoting effective professional development (PD) 
plays a crucial role in improving classroom practice and 
pupil outcomes. The CPD to be accessed is nationally 
accredited (NPQ) or nationally devised (maths hub) and 
therefore meets the criteria of high quality and high impact 
CPD.    

2, 4, 5    

CPD for all staff focused on 
meeting the social, emotional 
and mental health needs of 
children.    
- Training on therapeutic 

response to behaviour 
issues. (refresher and full)  

Evidence shows adverse experiences can negatively 
impact on children’s educational pathways and outcomes 
(Luke & O'Higgins, 2018, cited in Hadley Trust research) 
and that schools who are attachment aware and trauma 
informed can positively impact the educational experiences 
of children.    

 

1, 4 

training for new staff) to 
support whole school 
therapeutic approach to 
behaviour management. 
Attachment and trauma  
aware training for all staff.    

-   

In EEF’s improving behaviour recommendations there is a 
clear emphasis that consistency and coherence at a 
whole-school level are paramount but also that universal 
behaviour systems are unlikely to meet the needs of all 
your students. Additional CPD and training allows staff at 
The Lea to adopt and implement a collective approach.    

 1,  4 

   
   

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)    

Budgeted cost: £9,000   

Activity   Evidence that supports this approach   Challenge 
number(s) 
addressed   

Release time for training, 
time & staffing to deliver 
and to support children in 
participation of the 
WellComm and NELI 
programmes.    

NELI (delivered in YR) is a Nuffield Foundation 
initiative and was developed by leading academics in 
the field of language and literacy development. The 
2020 EEF evaluation suggests the NELI programme 
is the most well evidenced oral language programme 
available.    
WellComm (delivered in YN) is  a speech and 
language toolkit designed to assess and support 
language development and correct spoken 
language. Primary - GL Assessment 

3,  5   

https://www.gl-assessment.co.uk/solutions/primary/


7   

• Training for teachers 
and support staff to 
identify barriers to 
learning 

• Online training via 
Little Wandle, HfL etc  

• support all PP 
children. 

• Time for regular 
updates and 
discussion with 
SENCO re strategies 

 

It is possible that some disadvantaged pupils may 
not develop phonological awareness at the same 
rate as other pupils, having been exposed to fewer 
words spoken and books read in the home. Targeted 
phonics interventions may therefore improve 
decoding skills more quickly for pupils who have 
experienced these barriers to learning.  
(Phonics, EEF toolkit). Interventions should be 
aligned to the SSP programme being taught in whole 
class teaching. At The Lea we understand the 
importance of reading in order to access wider 
curriculum and that no child should be left behind in 
developing early reading skills (specifically 
phonological awareness) - After Year 1, learning in 
the wider curriculum depends increasingly on 
literacy. Pupils who cannot read well enough do not 
have full access to the curriculum. Those who fail to 
learn to read early on often start to dislike reading. 
(The reading framework, Teaching the foundations of 
literacy, DfE, 2021)   

3, 5    

• Participation in the 
executive function 
programme DSPL7 

• Time for participants 
to disseminate 
learning to all staff.  

 2, 3, 5 

   
   
   

Wider strategies (for example, related to attendance, behaviour, 

wellbeing)   

Budgeted cost: £8,640   

Activity   Evidence that supports this 
approach   

Challenge 
number(s) 
addressed   

 

• Training for SENCO on 
mental wellbeing 

• Time to disseminate training 
to all staff 

• Wellbeing and resilience 
weeks  

• Adults to support soft starts 
for PP children  

 

Improving social and emotional learning in 
Primary schools  (EEF Summary of 
recommendations) makes it clear that explicit 
teaching of social and emotional learning is key 
to improving social and emotional learning. It 
allows for staff to model the social and 
emotional behaviours they want children to 
adopt – including self-regulation, self-
awareness, social awareness, and relationship 
skills.    

1, 4    

Leadership focused time to identify 
and support key families at risk of 
low attendance (through regular   
monitoring and communication with 
families)    

DfE’s “working together to improve attendance”  
details the importance of accurately completing 
admission and attendance registers and 
having effective day to day processes in place 
to follow-up absence.    
   

1, 4    
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Wider enrichment and experience 
through removal of financial 
barriers: support for families in order 
to provide free places for breakfast 
club / sports clubs/ holiday camps / 
music access.   

   
Staff to lead on Balanceability 
scheme.    

 Research  to  understand  successful  
approaches to supporting the most  
academically able disadvantaged pupils (DfE,  
2018), demonstrates the impact of addressing 
barriers to success in education that derived 
from a family’s material poverty.    

   
Balanceability is the UK's only afPE Approved 
Learn to Cycle programme. Anecdotal 
evidence led to this approach following last 
year’s year 5 cycling proficiency week. Three 
members of the class could not ride a bike and 
all were disadvantaged children. This 
approach will aim for every child to be able to 
ride a bike by the end of reception – 
developing confidence and motivation.     

4, 5   

Employment of forest school trained 
staff on 0.2 FTE and delivery of 
forest school teaching.    

Forest School and its impacts on young 
children: Case studies in Britain details many 
of the positive impacts that can be 
experienced through forest school including 
positive changes in behaviour and improved 
communication skills.      

1, 2, 3, 4, 5    

Additional support staffing in place to 
deliver social, emotional and mental 
health focused interventions    
- Sports mentoring/emotion 

coaching for disadvantaged boys   
- Social skills/ emotion coaching  

Emotion coaching is based on the 
understanding that all behaviour is a form of 
communication and is driven by an emotional 
response. Based on research by American 
Psychologist John Gottman, Emotion 
Coaching uses moments of heightened 
emotion and resulting behaviour to guide and 
teach the child and young person about more 
effective responses. Toolkit of evidencebased 
interventions to promote inclusion of children 
with SEMH needs - Support for schools and 
settings (devon.gov.uk)   

4, 5   

Contingency fund for acute issues.   
   

Based on our experiences and those of similar 
schools to ours, we have identified a need to 
set a small amount of funding aside to 
respond quickly to needs that have not yet 
been identified.   

1, 2, 3, 4, 5    

   

Total budgeted cost: £26,640   
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Part B: Review of outcomes in the previous academic year   

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 

academic year.    

Outcomes for disadvantaged pupils   

Data for 2024-25 

Analysis of the performance data for The Lea for disadvantaged pupils during the 2024-25 academic 

year using phonics screening Y2 and Y2, multiplication tables check, end of key stage 2 SATs data, and 

our own internal assessments – including in depth analysis of data related to attendance and behaviour.  

  

 

In phonics, disadvantaged children achieved as well as non-disadvantaged children in Y1 and for those children not 
achieving their phonic it is an even split 50% disadvantaged, 50% non-disadvantaged (=2 children). 

In the multiplication tables check PPG 1 out of 2 children achieved as good as their peers (one more than 20/40 one 
less than) 

Key Stage 2 SATS. 20% of children identified as disadvantaged. because the actual numbers are so small, this is still 
deemed as statistically not significant (Hertfordshire data) 

IDSR data shows  

 

This may change when the revised national KS2 data is released 11.12.25 

Based on the comments above and considering the evidence we have reviewed, the school are on track with their 
three-year pupil premium strategy.    

pupil premium numbers have increased slightly for academic year 2025-26, after several years of decreasing.  
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Externally provided programmes   

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are 

popular in England   

Programme   Provider   

N/A – none purchased     

Service pupil premium funding (optional)   

For schools that receive this funding, you may wish to provide the following information:    

Measure   Details    

How did you spend your service pupil premium 
allocation last academic year?   N/A   

What was the impact of that spending on 
service pupil premium eligible pupils?   
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Further information (optional)   
This strategy was written with a focus on the use of additional funding. It does not include many 

of the elements of curriculum intent and implementation that are already in place for the benefit 

of all children. Some of these elements include:   

A teaching for mastery approach to the curriculum with all lessons planned around small, 

sequential steps of learning.    

Curriculum prioritisation following the impact of Covid-19 with current curriculum design taking 

into account the impact of the pandemic and efforts to get all children “back on track” with their 

learning.    

Highly trained teaching assistant support for all classes.    

Regular subject leader release time to support school improvement in all subjects.    

Wide ranging enrichment opportunities for all children with embedded “wow” moments and 

experiences across the curriculum.    

Offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, 

attendance, and aspiration. Activities will focus on building life skills such as confidence, 

resilience, and socialising. Disadvantaged pupils will be given priority, encouraged and 

supported to participate.   

   

   


